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CHAPTER 6
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ETHNOGRAPHIC
FIELD STRATEGIES

Although ethnography has been around for a long time, particularly as prac-
ticed by cultural anthropologists, sociologists differ sharply on both the con-
ceptual meaning of ethnography and its application. Researchers frequently
use the term in seemingly different ways. Spradley (1979, p. 3), for example,
explains that “ethnography is the work of describing a culture. The essential
core of this activity aims to understand another way of life from the native
pointofview.” Zigarmi and Zigarmi (1980) refer to cthnographers as virtually
anyone who enters the natural setting in order to conduct field research, a con

cept that itself suffers from confused understanding (see Guy et al., 1987),
Some researchers, for example, Ellen (1984) and Stoddart (1986), suggest that
ethnography involves the end product of field research, namely, the writlen
account of observations. Other authorities, Preble and Casey (1969), Agar
(1973), Weppner (1977), and Johnson et al. (1985), for instance, describe
cthnography as an extremely effective method for stud ying illicit drug use and
users. Inan attempt to differentiate this style of rescarch from anthropalogical
ethnography, many drug researchers have called it séreet cthiograpliy or wrbuir
ethnography. Leininger (1985, p. 33) coined the term chuonursing (o describe
ethnography conducted by nurses; whereas Roper and Shapira (2000) and
LoBiondo-Wood and Haber (2002) refer to this activity as medical ethnogia-
phies. Lofland (1996, p. 30) describes the strategy of analytic ethnography: a.:

[use the term “analytic ethnography” to refer to rescarch processes and products
< inwhich, to a greater or lesser degree, an investigator (a) attempts to provide

il } generic propositional answers to questions about social life and organization;
L]

{b) strives to pursue such an attempt in a spirit of unfettered or naturalistic in-
quiry; (¢) utilizes data based on deep familiarity with a social setting or situation
that is gained by personal participation or an approximation of it; (d) develops
the generic propositional analysis over the course of doing rescarch; (e) strives
lo present data and analyses that are true; (f) secks to provide data and/or
analyses that are new; and (g) presents an analysis that is developed in the
senses of being conceplually elaborated, descriptively detailed, and concept-
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TRRSTAT orescarchers speak about ethnography may amount
Wl o than ternunological preferences, Agar (1986) came to this con-
on of the language differences among various ethnog-
phie traditions in his book Speaking qfE!f.’ff()__q.l‘tlph_x,'.
the important point about the concept of ethnography, re-
tlles ot one s laneaage and terminological preference, is that the practice
rescarchers in the midst of whatever itis thc)’ slud}-'. From this vantage,

Chers can exannne various phenomena as perceived by participants and

cnt these observations as accounts.

Waolcott (1981 [1973], 1999) captures the essence of most of these varia-

by defiing ethnography as the Science of cultural description. Clearly,
hroerap v is prmarily a process that attempts to deseribe and interpret so-
i expressions between people and groups. Or, as Geertz (1973) suggests, the
wcher s taskos Lo convey Hhick description, such that a wink can be d:stm—
iehied from a twitch, and a parody of a wink is distinguishable from an ac-
1 waink (sce Wilcox, 1988, p. 458).

Some researchers, Ellen (1984, 1987), for example, describe the ethno-
aphic process as subjective soaking. According to Ellen (1984, p. 77}, this oc-
ire when the researcher “abandons the idea of absolute objectivity or
jentific neutrality and attempts to merge him/herself into the culture being,
udied.r Other subjectivist and existential approaches have given rise to the
son of heldwork as transition, in which cultural elements including human
cas and perceptions are considered opaque texts. From this vantage, the pri-
arv objective of ethnography is to read the text. The text, however, should

considered the literal textual context of the ethnographer’s notebooks,
cios, and the like. This orientation toward ethnography, then, can be un-
ystood as the product of interaction between the observer and the observed
Litord, 19801 Along similar lines, some researchers seek to understand the
orldviews of native inhabitants of social environments or what may be
dled the eniic vicie. This emic or insider’s view of the world can be contrasted

the clie ol or outsider’s worldview (Creswell, 1999; LoBiondo-Wood &
iber, 2002; Tedlock, 2000).

Ihe more traditional anthropological approach of ethnography, as rep-
cented by the works of Malinowski, Evans-Pritchard, and Boas, has been
inartly concerned with this type of subjectivist translation. During the past
' vears however, anthropological methods, like other sociological ones,
e undereone considerable advancement, refinement, and change (see, for

dnple, Adler & Adler, 1987; Tewksbury, 2001). Ellen (1984) and Agar (1996)
Wb point out that these changes have produced no less than a quiet revolu-

onethele

i, resulting imea new ethnography.

he field of the new ethnography, as suggested in the opening para-
(ol ol this chapter, has experienced considerable confusion, both concep-
lly and methodologically. One major result of adaptation to the new

Linovranhy has been a redefining of ethnography as a set of highly formal
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techniques designed to extract cognitive data (Ellen, 1984; Spradley, 1980; Van
Maanen, 1982). Another consequence of this quiel revolulion is w hat Spindic
(1988) describes as the meteoric rise of educational ethinography during the past
decade, particularly the past several years. As Spindler (1988, p. 1) explains:
“Ethnography has become virtually a houschold word in professional edu-
cation, and it is the rare research project today that does not have somewhere
in the table of operations at least one cthnographer and somewhere in the re-
search design some cthnographic procedures.”

During the past 25 years, this new ethnography has grown popular
among nursing rescarchers (see, for example, Leininger & McFarland, 2002;
Morse & Field, 1995). Frequently, one finds this technique referred to as effinio-
nursing researcl (Burns & Grove, 2000; Leininger, 2002; Polit & Hungler, 1995),
which means conducting a study and analysis of some local or indigenous
people’s viewpoints, beliefs, and practices (the emic view) about nursing care
behavior and processes as mediated by cultures. For example, m a recent
study by Jennifer Fenwick, Lesley Barclay, and Virginia Schmied (1999) they
examined the context and nature of the interactions between health profes-
sionals and parents in two Australian level [l nurseries. They found that, al
though the presence of mothers in the nursery was high, I'(V“\'.ir.h';l'c'n| NUrses
remained the primary carelakers of the infants.

In the foreword to Ferrell and Hamm'’s (1998) recent work on ethnogia
phies on crime and deviance, Patricia and Peter Adler characterize the evolu
tionary development of fieldwork as marked by an carly (19204) perod ol
impressionism that emerged early in the Chicago school of urban rescarch
Next came a period of renaissance (1946-1955)
tion of Chicago school researchers. This was followed by abstract expreson
ism during the 1960s and a shift of the ethnographic enterprise’s sociological
center to California, where focus was placed on deviant, alternative, counto
cultural, and illegal groups. Then came the dark ages, beginning in the Lot
1970s but not entirely full-blown until the 1990s. These were the years that in
stitutional review boards (IRBs) placed strangleholds on many ethnographi
rescarch endeavors. Today, we have reached a period of enliglitemment, ot
when brave ethnographers are moving research into a new millennium. Cu
rently, ethnography is experiencing a renewed interest and considerable
healthy vigor.

The principal concern in this chapter is to examine the new ethnog o
phy as an extremely effective research strategy. Van Maanen (1982, o [01)
suggests that ethnography has become the method “that involves extensi
ticldwork of various types including participant observation, formal and i
formal interviewing, document collecting, filming, recording, and so on " i
1s not, however, the intent of this chapter to diminish the significant contr
bution made by the more traditional (textual) orientation. In fact, o section o
this chapter onethnography as a narrative style discusses the more tradition |
cthnographic orientation.

! m.nLuI by a second genera



One other signithicant aspect of ethnography s the distinction sometime

(o behweon mcros and macroethnography (sometimes reterred o as general
novraphy). One obvious difference s the scope ol a given inveshigation
icrocthnography attempts to describe the entire way of life ol a group. In
vrast, min |H|'||IHU""‘I‘I}'|1\ focuses on ".ll'iit‘lli.\[‘l”r 1sios at partic |||‘||'|min|-1
the Targer setting, group, or mstitution, Typically, these specilic points are
coted becouse they m some manner represent salient elements in the lives
arbicipants and m turn, in the life of the larger group or institution,

A\ second fundamental difference between micro- and macroethnogra-
v 15 that the former analytically focuses more directly on the face-to-face in-
ichions of members of the group or institution under investigation. By
inining these mteractions, their implications (or as Mehan [1978] suggests,
arolcones) can be considered. For example, Wolcott's (1973) The Man in the
netpal’s Office was intended Lo offer an accurate description of the real
wld of one elementary school principal and, by extension, to identify the
1ous behaviors, attitudes, and processes shared by other elementary school
i lI‘AII‘-

In spite of various differences, both micro- and macroethnography share
Coverarching concern for assessing everyday community life from the per-
chives ol parhicipants, From delailed examinations of people and their social
course and the various outcomes of their actions, underlying principles and
wepts can be identified. As a result, neither micro- nor macroethnography is
ly understandable individually without some consideration of the other. For
inple, itwould be impossible to understand the concept of classroom man-
‘ment i relation (o the concept of learning without some consideration of
w this relates to learning environments in general (see Allen, 1986).

Fhis chapter s divided into five sections: Accessing a Field Setting: Get-
p g Becoming, Invisible; Other Dangers During Ethnographic Research;

dchung, Listenmg, and Learning; and Disengaging: Getting Out.

CESSING A FIELD SETTING: GETTING IN

Shattie ef all (1980) and Shaffir and Stebbins (1991) suggest, one central
blen shared by all field investigators is the problem of getfing in. This par-
ar prablem begins at the design stage. It involves consideration of who

ubjectsare and the nature of the setting. For example, Spencer (1991) de-
ibes the problems he and others have had trying to study certain burcau-
U mstitubions such as the military. Spencer (1991) outlines the mechanisms
Losbitntions possess for avoiding or controlling access to research data.
nowhen o researcher is given permission to conduct a study in an institu-
ceuch as o prison, a mental hospital, or as Spencer (1991) did at the U.s.
litary Academy, where a researcher can go and with whom a rescarcher
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[Lobert |‘Hll<'.'_l' 8 (1991D, P 13) s est thatl access 1s EII"""\I"I‘I“"‘ 1L
renepobiated throughout the rescarch process ™ e turther states that “acc
s based onsets of relationships between the rescarcher and the rescarched, ¢
tablished throughout a project.”

Roger Vallance (2001) has a shightly different take on the matler. Vallance
suggests that access should be sought through introduction and reterrals. Ac-
cording to Vallance (2001, p. 68):

Ihe essence ol my contention can be summed up in the oft-quoted saying; if is
not what you know, but who(m) you know. In a sense, this is analogous to snow-
balling: using one research participant to indicate others who can be equally or
more informative. . . . Instead of using contacts to widen the sample as in snow-
ball sampling, the suggestion here is to use one’s contacts and relationships to
gain the vital, initial entry into the field, where one can engage with possible re-
search participants.

In an ideal situation, Vallance’s suggestion is probably well taken—assuming
the investigator is undertaking research in an arca or on a topic in which he
or she knows many people actively engaged in related work or activities
However, in many instances, researchers conduct studies in arcas in which
they simply do not know anyone who can serve as the kind ol entrance guide
or core to a snowball sample to be rolled through the project. For example, al
though a number of researchers have investigated burglary, few (ifany) have
themselves known active burglars prior to beginning their rescarch (see, fos
example, Cromwell & Nielsen, 1999).

Hertz and Imber (1993) similarly detail the problems associated with
conducting field studies in clite scttings. As they suggest, there are very few
studies of elites because elites are by their very nature dilficult to penctrate.
Unlike some other segments of society, elites often are visible and fairly casy
to locate. Yet, because they are able to establish barriers and obstacles and be
cause they can successfully refuse access to researchers, many clites are dith
cult to study.

Richard Tewksbury (2002) offers an interesting twist on an orientation
originally offered by Joseph Styles (1979). Styles (1979, p. 151) refers to an oul
sider strategy of observation, which is not fully participatory but which al
lows the researcher to appear available to participate. Tewksbury (2002) uses
this approach to gain access to a gay bathhouse (a locale where men go seck
ing to have sex with other men). As Tewksbury explains it, the researcher’s
role becomes one of a pofential participant in the various activities of the nal
ural setting. Tewksbury (2001, p. 6) explains this potential participant role as
tollows:

[1t] combines aspects of complete observation, complete participation and covert
observational research designs. Whereas the researcher adopting a potential pan
Heinant role seeks to annear 1o thoge heino recearched aga “real” cotbine meimber



Do “ocienee” activitios are conducted in covert manners. To anyone noticing the

potential participant, the researcher is a real member of the setting being stud-
el To the saentihic community, the potential participant is a complete observer,
vwling na covert manner inside the rescarch environment.

i this strategy, Tewksbury was able to enter the bathhouse, spend several

e circulating there, and chat freely among the patrons while conducting
worvations of their activities, movements, interactions, and use of physical
vures in the facility (Tewksbury, 2002}

How might you gain access to diffieult-to-reach groups? As simplistic

(L may seem, the answer lies in reading the literature. While various set-
s and groups are difficult to access, most are not impossible. Ostrander
003) says she found it rather simple to gain access to upper-class women.
1o further suggests that sometimes abit of luck, taking advantage of certain
lationships, considerable background work, and making the right contacts
aquently ease access to restricted groups. Although researching restricted
tlings or groups may involve more work initially, the rewards can be quite
atifying,.

ILis also important during the design stage of your research to consider
veral other important points. For example, because most ethnographic re-
arch imvolves human subjects, researchers must give considerable thought
s ways they can protect the subjects from harm and injury. This is especially
ue when dealing with restricted groups or settings. You must be mindful not
' bar fulure rescarchers’ access by careless protection of subjects’ rights and
rivacy. In addition, researchers must consider how they will go about gain-
. permission or consent of the subjects. Of course, this itself requires a de-
sion about whether to enter the field as an announced researcher (overtly)

as a secrel researcher (covertly).

Mosl sources on gaining access to the field agree on one thing: Whether
15 a highty accessible or a very restricted setting, decisions made during the
ily stages of research are eritical. This is true because such decisions will lay
th the conceptual and methodological foundation for the entire project.
s can be likened to what Janesick (1994, pp. 210-211) describes as choreo-
caphing the research design. In other words, just as an expressive dancer
et ask, “What statement do I want to say through my dance?” an ethnog-
ipher must consider the question, “What do I want to learn from this study?”

[oward this end, the decision to enter the field overtly or covertly as an
westigator is important. Each style of entrance encompasses certain prob-

i and repgardless of the style you choose, you must address these problems. §

Similarly, with either style of entrance, researchers must consider that
wir very presence in the study setting may taint anything that happens
mony other participants in that setting. As Denzin (1970, pp. 203-204) sug-
cole “Reactive offects of observation are the most perplexing feature of par-

gy | vt cinen tho nrocanca nf an nheorver in anv settine is often
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a “foreign object.” The creation of the role of participant observer inevitably
introduces some degree of reactivity into the field setting.”

Spindler and Spindler (1988, p. 25) similarly express their concerns
about intruding by participating in the “life of the schoal” during their re-
search. As a partial solution, they strive to “melt” into the classroom as much
as possible. This attempt to “become invisible” will be discussed in greater
detail later in this chapter.

An argument can be made for both covert and overt stances when con-
ducting ethnographic research. For instance, a study on casual homosexual
encounters such as Humphreys’s Tearoom Trade (1975) simply could not have
been undertaken if he had formally announced his identity as a researcher.
Briefly, Humphreys found a public bathroom where men met for brief homo-
sexual encounters. Standing as lookout and assumed to be a voyeur or “watch
queen,” Humphreys managed to learn that many of these men had wives and
families. They lived heterosexual lives but occasionally had homosexual en-
counters. His rescarch demonstrated rather clearly that homosexuality was
not a disease, as many people had previously believed, but a life style.

Similarly, in studies about people who frequent so-called adult movie
theaters and book stores, the identification of an observing cthnograplie

might result in little information about such persons. Itis also likely that such
an announcement would create uncontrollable reactivity Lo the presence of
the researcher. For example, nurses conducting cthnographic research with
the intention of investigating drug theft practices of hospital statt members
might create conflicts between themselves and others on the stafl. Thus, o

major argument for covert ethnographic research is the sensitivity of certam
topics that might make it impossible to do research by other means. Naturally
in making such a case, you must additionally justify the undertaking of such
research by some actual social or scientific benefit.

Scientific benefits notwithstanding, some serious ethical questions arise
when covert research is conducted on human subjects. Among, other concerns
is the possibility that this type of research might abuse the rights and privacy
of the research subjects, thereby causing them harm. For many scholars, there
can be no justification for knowingly harming subjects.

On the other hand, entering an ethnographic study as a known re
searcher has several benefits. For example, in his study of medical students,
Becker (1963) noted that his status as an identified researcher allowed him to
ask questions of various hospital personnel more effectively. Similarly, Bery,
et al. (1983), in a study of adolescent involvement in alcohol, drugs, and
crime, suggesl that by having entered the field overtly, they succeeded it lo
cating guides and informants (discussed in detail later). Many of these ado
lescents might otherwise have thought the two field ethnographers were
narcs—people who are or work for the police. By having established wha they
were and what they were doing in the lield, the two ethnographers managid
to eain considerable ravvort with their subiects.



thical concerns associated with the overt/covert con-
froversy and an by bt ol heg htened concern over falsification of research find-
s scientihic communttios, this chapter primarily considers getting in as an
commonly associated with determining a balance be-

Pecause of Hhi

werl activily, Issue

tween covertand overt rescarch techniques were more comprehensively con-
iwdered i o hapter 3

LEFEECTIVITY AND ETHNOGRAPHY

Vocossand ethical concerns underscore that ethnography requires a reflective
concern on the part of the researcher, or what some scholars refer to as reflex-
ity (Boyle, 1994, Hammersley & Atkinson, 1995). This reflexive characteris-.
beamphes that the researcher understands that he or she is part of the social-

vould(s) that he or she investigates. Ethnography involves activities that fall

omewhere between rigorous, dare I say, positivist approaches and more nat-
uralistic reflections of the actual social worlds of the people being studied.
Good ethnography requires that the researcher avoids simply accepting
cverything at face value but, instead, considers the material as raw data that
may require corroboration or verification.

Fthnography, then, becomes a process of gathering systematic observa-
bions, partly through participation and partly through various types of con-
versational interviews (Werner & Schoepfle, 1987). Yet, it may additionally
require the use of photography, computers, mapping, archival searches, and
cven assorted documents. Ethnographers today must do more than simply
desciibe the popualations they investigate; they must strive to understand |
them and, if possible, to explain their activities.

Reflexivity further implies a shift in the way we understand data and
their collection. To accomplish this, the researcher must make use of an inter-
nal dialogue that repeatedly examines what the researcher knows and how the re?
seareher came toknow this. o be reflexive is to have an ongoing conversation
with vourselt. The reflexive ethnographer does not merely report findings as
tacts but actively constructs interpretations of experiences in the field and then
questions how these interpretations actually arose/(Hertz, 1997; Van Maanen,
1985) The adeal result from this process is reflexive knowledge: information
that provides msights into the workings of the world and insights on how that
knowledge came Lo be.

l'he Attitude of the Ethnographer

Ihe researcher’s frame of mind when entering a natural setting is crucial to
the eventual results of a study. If you strike the wrong attitude, you might
well destroy the possibility of ever learning about the observed pf_u‘iicipanlh
wd their vercentions. Matza (1969) similarlv identifies researcher attitude as

T AR e s iR
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a crucial element in field studies. According to Matza (1969), one mustonter
appreciating the situations rather than intending to correct themy i ot ol
neutral posture allows researchers to understand what is going on around
them rather than become either advocates or critics of the events they wil
ness. In addition, appreciation does not require the interviewers to agpre
with or even to accept the perceptions of their subjects but merely to offer
empathy.

Although many students might think it is unnecessary o suggest thal
ethnographers should conduct research with an appreciative attitude, o
tuality it is an important recommendation.

The Researcher’s Voice

Many researchers—Dboth quantitative and qualitative alike—recommend thal

sogial seience research maintain a @alue newlral positions From this perspes
tive, social scientists are expected to study the world around them as external
investigators. This means neither impeosing tieir own views o taking any
stands on social or politieal issues. This style of rescarch tends o fendatae
a fairly pesitivistapproach. During the more recent past, a number of soci
Vo T

[aa2y

rescarchers have argued against this fagade of value neutrality
more vocal have been feminist researchers (Hertz, 1997 Refnfrs
Ribbens & Edwards, 1998). Feminists have worked oul a rescarch orientatiog
that is comfortable for both the researcher and the subjects T tend s tone ol
strategies that listen more and talk less, that humanize the rescarch pi
and that insist that the ethnographic researcher become both invaolved .
his or her subjects and reflexive about his or her own thoug his
researchers have also sought to encourage the writing of seli-reflective oranto
ethnographies, similar in concept to more traditional autobiographies (11
Bochner, 1996).

Objectively, social scientists should recognize that research s
ever, really value neutral. After all, the selection of a research topic typicall
derives from some researcher-oriented position. As previously implicd it
chapter, topic selection occurs because of an interest in the subject matter o
because it is a politically advantageous area to receive grant monies, becaus
of some inner humanistic drive toward some social problem, or because o
has personal experiences or what Lofland (1996, p. 44) calls “deep familil
with the subject arca. The faet is, research is seldom undertaken foraneutial
reason. Furthermore, all humans residing in and among social groupe are
product of those social groups. This means that various values, moral att
tudes, and beliefs orient people in a particular manner.

For instance, a person’s selection of certain terms indicates the kind o
influences that a person’s social groups have on him or her. During the carh
1980s, [ thought nothing of using the pronoun he consistently and exclusiv ol

in my wribino Similarvly T aften vced the wards nalicesman chiairman o
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and stmlar types of terms. By the mid-1980s, however, with the press for
iy orientation changed and T began using the conven-
tion of writing fie or slie and using terms such as police officer, chair, and postal
worker The poimt here is that my basic orientations were affected, not merely
my semantics. How 1 viewed social worlds was now different, and it is such
differences that atlect the possibility of value neutrality in research.

More recently, and again following from feminist researchers’ lead, my
writing has begun to incorporate the use of first person singular. In other
waords, Tuse the word [ Particularly when writing ethnographic reports, it
began to be apparent that using the first person singular was more direct.
Rather than saving, “The researcher began torecognize blah, blah, blah ...~
it seemed more forthright to simply say, “1 began to recognize: . . . ” In this
manner, a researcher can take both ownership and responsibility for what is
bemng stated. Furthermore, one's writing styvle becomes far less cumbersome
and often eliminates passive and convoluted sentences.

Along similar lines, the use of personal biography or deep familiarity
with a subject has become more common and accepted by ethnographers.
One excellent example is Phil Brown's exploration of the culture of the
Catskill Mountains” resorts (Brown, 1996). The “Borscht Belt,” as the area is
nown, s where mainly metropolitan Jews fled New York and New Jersey for
a summer retreat (Brown, 1996). On the other side of the coin, it was a place
where voung, often Jewish, college students went to work in order to carn
their way through school. A number of well-known and large hotels, bunga-
low colonies, and camps grew up during the 1940s, and the largely Jewish re-
sorlarca [lounshed until about the 1970s. Brown (1996, p. 84) wriles from the
perspective of an observer who grew up in the Catskill culture and from the
oricntation of first-person deep familiarity:

]w»||||‘ W correctnes:

Iprew upina family of “mountain rats,” a Catskill term for those who lived and
worked in “the Mountains” over many years. My parents began in 1948 as own-
ers of a small hotel, Brown’s Hotel Royal, on White Lake. ... In 1948 the chef
quit at the start of the season. Unable to find a replacement, my mother, Sylvia
Brown, save herself a crash course in cooking and never left the kitchen again.
Alter our hotel went broke two years later, she spent the rest of her working
years as a chef.

Maintaining the facade of neutrality prevents a researcher from ever ex-
anuning his or her own cultural assumptions (Rubin & Rubin, 1995) or per-
sonal experiences. Subjective disclosures by researchers allow the reader to
botter understand why a research area has been selected, how it was studied,
and by whome If a nurse studies cancer patients and explains that his or her
wclection ol this topic resulted after a family member contracted the disease,
this does not diminish the quality of the research. It does, however, offer a
Fecner msieht about who is doing the research and whv Tt mav even nrovide

_—
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the reader with greater understanding about why certain types of questions
were investigated, while others were not.

Similarly, when a researcher reveals that he or she was templed to, o
did, intervene in the lives of his or her subjects, the reader gets a different
image of both the researcher and the research. Itis likely that anyone who has
ever undertaken drug research among children, at the very least, has been
tempted to try to convince some child that using heroin or crack cocaine s not
a good thing to do. From a strictly positivist value neutral position, of course
one cannot do this. This activity is the work of social workers and not social
scientists. From a softer, more humane perspective, however, it seems a rea
sonable activity along with the fieldwork. Having the rescarcher reveal that
he or she did try to intervene or even the inner battle the rescarcher may have
had resisting intervening are important picces of information. This imftorma
tion allows the reader to better understand the true face of both the rescarched
and the study results.

Finally, presenting subjective disclosures, or giving voice Lo the i
searcher, provides insights into the world of research for the reader Fathe
than merely heaping results, findings, and even analysis upon the reader th
researcher can share a small portion of the research expernenc

Subjective Motivational Factors. Frequently, qualitative stuches report in
considerable detail the autobiographical motivations that Tedhmvestigator (o
conduct their research as they did. These sorts of “true confession -
Schwartz and Jacobs (1979) call them, areapparently designed to describe Ly
initial biases, values, and theoretical orientations that eventually producod
the project. As Johnson (1975} suggests, some rescarchers may have been mo
tivated or inspired to conduct research in the hopes that such a project would
offer positive steps toward realizing some abstract ideal (for example, ad
vancing scientific knowledge, alleviating human misery, resolving some sp
cific social problem, and so on).

External Motivating Factors. Conversely, Punch (1986, p. 210) suggests thal
the gamut of possible personal motivational factors that leads investigalors (o
conduct research of one type or another may not result from highideals at all
A number of features—not articulated in the researcher’s confessions iy
have been critically influential in the decision to study a given phenomenon
or to do so in a particular manner. Certainly, the personalityof the rescarchiy
may have an effect. Not all investigators are willing to associate with certvin
types of deviants or enter into some specialized natural settings (for example
investigaling inmates in correctional institutions or drug addicts in the South
Bronx).

Another simple factor, seldom discussed in detail yet perhaps respona
ble for much research, is geographic proximity and access opportunitics he
Adlers (Adler 1988) for examnle indivectly evnlain that thoir cboda oo e
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wealercand smlercarose alimost serendipitously. After moving to Califor
nactoattend praduate school and renting a condominium townhouse on the
beach, they met a neghboridentitied as Dave. Later, the Adlers learned that
Dave was a member of a smuggling crew that imported “a ton of marijuana
weekly and 40 Kilos of cocaine every few months” (Adler, 1985, p. 14). The
nendship that developed between Dave and the Adlers provided access to
the warld of high-level drag dealers and smugglers,

[n o similar manner, Peshkin (1986) reports that he began his study of a
fundamentalist Christian school largely as a matter of circumstance. As
lPeshkin (1986, p. 1) describes it:

v means of an event which my Christian friends would call providential, and
cvervone else Thnow would eall coincidental, | came to my present study. The
cventta midwmnter blizzard, an evening class, and a student in need of a ride
home. The student was the Reverend David 1 louseholder, whose son attended
a local Christian school and who assured me, when | expressed a fascination
with religious schools, that he would help in every way he could to arrange for
me to study his son's school. 7

Certamly, there is something romantic and exciting about the image of
i cthnographer spending time with potentially dangerous people in inter-
csting, albeit grimy, bars, gambling houses, various hidden erotic worlds (sce,
for example, Ferrell & Hamm, 1998; Lee, 2001; Tewksbury, 1995). Ethnogra-
phy can be, as Lolland and Lofland (1984) describe it, an “adventure.” Yet, il
i also rigorous, time-consuming, and often boring, tedious work.

Many rescarchers study certain settings simply because of their conve-
nicnce or special case of accessibility. Later, they endeavor to justity their
choice on the basis of some grand ideal or spurious theoretical grounds
(Punch, 1986). Yet what these researchers apparently fail to recognize is that
everyday realities are heavily influenced by human feelings, and presenlation
of these feelings is legitimate!

I'he omission of the ethnographers” feelings for and about their rescarch
mevetably creates what Johnson (1975, p. 145) describes as “the ficldworker as
an iron-willed, steel-nerved, cunning Machiavellian manipulator of the sym-
bolic tools of everyday discourse.” Including some indication of why re-
searchers have undertaken a particular project along with the l'l'lt‘“'lﬂd()]()-}‘)il'(]l
procedure provides a means for making the rescarch come alive, to become in-
teresting to the reading audience. When research is in teresting, as Lofland and
Lofland (19841, p- 127) indicate, it is not only instrumental but may be expres-
sively aesthetic, In consequence, researchers may produce what Stinchcombe
(1975, p. 32) expresses as “the experience [of] a thrill at a beautiful idea.”

Unlortunately, in their attempt to objectify their research efforts, manv
mvestigators ignore, omit, or conceal their feelings since such emotions are
not typically considered capable of independent verification by others. Yet it
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s mportant to remember that overrationalized, highly objectified, nearl
derile methodological accounts of fieldwork efforts are not complete

scriptions of the rescarch enterprise. Mentions of researchers” personal feel
ings are not wholly absent from the rescarch literature, but they are relatively
rarc and are frequently made anecdotally rather than with a substantive pui
pose in mind (Johnson, 1975).

Gaining Entry

Accounts of how ethnographers gained entry to research setbings vary from
situation to situation. Researchers need to remain flexible concernimng enlbry
tactics and strategics (Shaffir et al.,, 1980), yet they also necd Lo plan the
strategies and tactics in advance—in short, to be prepared!

Ethnographers can borrow Schatzman and Strauss’s (1973) peneral re
ommendation to field-workers to use a casing and approachng style. Tnoadd)
tion to considering the suitability of the chosen setting and its appropriaten.
for the study’s research goals, ethnographers must consider their stiateg
for and their feelings about operating in that scetting,. This aspect of the proc
includes determining how much they already know about the peaple i
selting and how much more they will need to learn in order to operate el
tively. Johnson (1975) and Lincoln and Guba (1985) simuilarly stress payin
Hpm‘ial attention to preparations before entering the research setting

Knowledge about the people being studied and tamilanty with thei
routines and rituals facilitate entry as well as rapport once entry han boon
gained. For example, Philips (1972, 1975) investigated the cultural organization
of social relationships in classrooms and homes on the Warm Springs Indian
Reservation in central Oregon. Eventually, Philips found that differences did
exist between behaviors of Native American and non-Native American acdull
These behavioral differences were found to depend largely on the setting— th
home (a private setting) or the classroom (a public setting). Hlowever, i order
to appreciate what this meant, Philips had to learn about the Warm Spoings
Native American culture.

Timothy McGettigan (2001) describes his experience and expectation
about gaining entry for his study of the Green Tortoise (a voung adull ad
venture bus). McGettigan (2001, par. 3.2) explains:

One of the unigue features of the Greei Tortoise is that “getting in,” or what Was
(1971) refers to as “the first and most uncomfortable stage of fieldwork,

equally difficult for all. Field rescarchers often study well-estabhshed group
and, prior to inthiation, they can appear hopelessly inept. .. . However, on
Tortoise there was no pre-established community. Instead, all of the passenger
were cast into the role of bung ling outsiders.

In fact, developimg a cohesive in-group is one of the principal features of
Tortoise journeys. Adventure ravel on the Tortoise is predicated upon cramimin



overbooked passenpers onto old, refurbished buses and taking them on long
trprowathout precie itmeranes. Because the buses are usually very crowded
(o therewere lorty twao people on this journey), passengers are forced to vio-
fte many ot the miceties of conventional crowd behavior. Sean, a German man
o his sdhadventure trp, noted that a common saying on the Green Tortoise
e Move vour meat, lose vour seat.” Nevertheless, [ was alarmed throughout
the hist few days because of how often I bumped into others and invaded their
praceno matter how ill-defined.

I spite of various ethnographers’ personal accounts, as a starting point
s wise, especially for the beginning researcher, to begin in the library and
Lo locate as much information about the group as possible before attempting
cntry You might also begin, as Vallance (2001) suggests, by considering your
triends and social networks to see if anyone you know can offer a referral into
the proup you intend to study. But in many instances the library will be your
best resource. Even when there is little literature on a specific topic, there is
olten considerable work on some related area.

Developing Research Bargains. Gaining entry into various settings also is
affected by the kinds of arrangements or bargains made between researchers
and subjects. Many researchers’ accounts about how they gained entry to their
research settings include descriptions of negotiating access with a highly vis-
ible and respected individual who held a position of rank, authority, or re-
spect among, others in the group (Calhoun, 1992; Guy et al., 1987; Haas &
dhatlir, 1978, Leinen, 1993; Whyte, 1955). During recent years, there has also
been an increased interest by researchers to create research teams that include,
as members, (nsiders from the group or groups to be studied (see, for exam-
ple, Jones, 1995; Tewksbury, 1997).

(‘,.'alvkccpt' rs.  Gateheepers can be critical in terms of accessing a research set-
ting or reaching research subjects. These gatekeepers may be formal or infor-
mal walchdogs who protect the setting, people, or institutions sought as a
target for rescarch. Often these individuals hold pivotal positions in the hier-
‘ul'ch_\’ of the group or institution sought for study—although they may not be
high up the hierarchical rankings. For example, sccretaries are lvaiml]y key
satekeepers ininstitutions. They can make a researcher’s life eas»; or \'ury dif-
ticult. Yet, the social status of a secretary in the institution is likelJy not as high
as the Vind ividual for whom he or she works. Gaining access may require some
sort of mediation with these individuals, and research bargainsdmay necessar-
ily be struck. Once a gatekeeper sees the research favorably, he or she may be
wi Hing to go to bat for the researcher, should obstacles arise during the course
of the study. Conversely, if the gatekeeper disapproves of the project or is in
some manner bypassed, he or she may become an unmovable obstacle.
When explaining your research project or procedures to gatekeepers,
voumust be cautious. Experienced researchers usually will recommend being
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honest but not too detailed in any explanation offered (see, for example, Tay
lor & Bogdan, 1998). Sometimes, if people feel you are going to be observing,
people or settings too closely, they become overly protective and sensitive. A
general description of the research purpose will usually suffice. Fluman na
ture being what it is, frequently, gatekeepers are mainly seeking acknowl
edgment from the researcher that they hold the keys to the setting. It
generally a good idea, however, to think about what pnssihlv objections a
gatekeeper might have to your conducting the research and to have alterna
tive responses to possible problems.

In order to ensure that all information collected during, the study will be
held strictly private and confidential, it is advisable to offer a briet desciip
tion of the precautions planned to ensure confidentiality.

Guides and Informants, One way to handle initial relationships s to locate
quides and informants. Guides are indigenous persons found among the group
and in the setting to be studied. These persons must be convinced that th
ethnographers are who they claim to be and that the study is worthwhile T
worth of the study must be understood and be meanmgful to the guides and
their group. Similarly, these guides must be convinced that no hatm will b
fall them or other members of the group asa tesull of the ethnographurs pross
ence. The reason for these assurances, of course, 1§ so Lhe guide can reassiie
others in the group that the ethnographers are sate to have around
Herowitz (1983, p. 6), who describes hersell as a “Jewish, educated
small, fairly dark woman,” obviously needed a guide when she studied a Chi
cano neighborhood. She describes her initial encounter with the Lions (¢
cano gang) and the fortuitous identification of a guide (Forowitz, 1985,

[ chose to sit on a bench in a park where many youths gathered from noon unthil
midnight. On the third afternoon of sitting on the bench, as Tdropped a softhall
that had rolled toward me, a young man came over and said, “You can'teateh

(which I acknowledged) and “you’re not [rom the hood [neighborhood | o
you?” This was a statement, not a question. He was Gilberto, the Lions pros
dent. When 1 told him I wanted to write a book on Chicano yvouth, he said |
should meet the other young men and took me over to shake hands with ciphl
members of the Lions.

Sometimes persons who are willing to be guides or informants turn oul
to be restricted in their groups. Perhaps they are resented or disliked by oth
ers in the group. Consequently, several guides and the snowballing of guides
and informants may assist cthnographers in their mancuverability while in
the field. Snowballing, in the sense it is being used here, refers to using peopl
whom the original guide(s) introduces to the ethnographer as persons who
can also vouch for the legitimacy and safety of the rescarcher.

The larger the ethnographers’ network of reliable guides and informan
the ereater their access and ability to gain further cooperation. Eventually, the
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wedtor speailic puides decreases as subject networks grow in size, and the
cthnographers are able 1o begin casual acquaintanceships by virtue of their
cnerally accepted presence on the scene. This will be further discussed in the
et section of this chapter, Becoming Invisible,
PPeshkin (1988, p.51) describes how he and his research team developed
thew network of guides for his previously mentioned “Mansfield” study by
building on the initial guide, Mr. Tate:

Ijomed him [Mr. Tate] at church and at the Kiwanis meetings. By attending all
localiootball games, other social events, and as many community activities as |

thought would welcome me, I meant to become visible and known, and thereby
Lo facilitate my access to other activities and many people I planned to interview.

The preceding guidelines and illustrations suggest some broad consid-
crations and tactics ethnographers may use in order to gain entry to a specific
setting. Similar accounts of entry may be found throughout the literature on
cthnography and field research. However, some accounts also suggest that
entry is determined by the innate abilities and personalities of the ethnogra-
phers. This attitude is comparable to the notion that only certain innately
pilted people can conduct effective in-depth interviews—and it is likewise in-
accurate (see Chapter 4 for a comprehensive examination of this argument re-
garding interviewing). A more accurate description of the effects of persona
may be effu cts from the type of role and personality an ethnographer projects.
Inother words, just as the characterizations and social roles played out by the
mterviewer atlect the quality of the interview performance, so too do these
activities atfect the ethnographer’s performance.

Naturally, indigenous cthnographers—persons who already are mem-
bers of the group to be studied—paossess certain strategic advantages, but as -
several nurses who conduct ethnography have suggested, neither their in-
digenous status nor special knowledge about the health care profession made
conducting their research any ecasier (Ostrander, 1993; Peterson, 1985; Quint,
1967).

In some instances, researchers may be able to gain entry more quickly
because of their indigenous status. Unfortunately, this is sometimes mistaken
for an innate ability (Hoffmann, 1980). Certainly, a clumsy ethnographer, re-
pardless of personal contacts, will produce flawed ethnographies.

BECOMING INVISIBLE

\s mentioned previously, ane obstacle to conducting ethnographic research
is the very presence of the ethnographer in the field. Early in the history of
ficld research, Roethlisberger and Dickenson (1939) identified a phenomenon
now commonly called the Hawthorne effect. Briefly, the Hawthorne effect sug- 4

ETHNOGRAPHIC FIELD STRATEGIES 163

gests that when subjects know they are subjects ina research stm.l_\;, they wall
alter their usual (routine) behavior. Fortunately, this effect is typically shor!
lived, and the behavior of subjects eventually returns to a more routine styl
But the persistent presence of ethnographers ina social SCH"U.I}; might certaimly
reactivate the Hawthorne effect in varying degrees every time someone new
is introduced to the researchers. Ethnographic accounts, theretore, undaei
standably offer readers explanations of how the ethnographers’ presence wa
made inoisible to the subjects.

The status as an invisible researcher, as Stoddart (1986) describes it is the
ability to be present in the setting, to see what's guip;:, on w irllmut being ob
served, and consequently, to capture the essence of the setting and partic
pants without influencing them. Stoddart (1986, pp. 109 113) identifies six
possible variations on this theme of invisible status:

1. Disattending: Brosion of visibility by time. When the ethnographers have
been presentin a domain for a long time, the inhabitants tend not to be awar
of them anymore. The notice inhabitants initially took of them has croded o
worn off.

2. Disattending: Erosion of visibility by display of no aiymbolictdetachme
The second variation on the theme differs shightly from the first In this in
stance, a specific condition believed to facilitate ethnographer ivisibility |
offered—namely, the assertion that displaying no symbohc detachment froim
the ways of the domain promotes normalization of the ethnographers
ence. In short, clhnographers eventually just it into the domarn they ar
studying,.

3. Disattending: Exosion of visibility by display of symbelic attackment . 1 con
trast to vatiation 2, in which the ethnographers eventually fitin, the third van
ation suggests that rescarchers should actively work toward invisibility by
displaying attachment to the domain under study. This kind of attachimnend
typically involves participating with ordinary inlmbipnh, in therr everyday
routines. By working shoulder to shoulder with inhabitants, 1t is asserted, th
researchers’ ethnographer status becomes less of a focal point for members ol

the study.

4. Disattending: Erosion of visibility by personalizing the ctlimographermfor
mant relationship. ' In the fourth variation, the relationship between ethnoga
phers and inhabitants provides the researchers with their m\“mlsln' statu
Simply stated, the ethnographers become invisible be.ca L‘L‘-i(‘.l]]l'n' mtormant
suspend concern over the research aspect of their identity in favor of liking the
I’CSCJI‘C]'ICI' as a PCI'.‘-UIL

5. Misrepresentation: Masking real research interestst This fifth variation |
hased on the nremise that the ereatest areas of inhabitant reactivity will b
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v the areas the ethnographers announce to be their interest. Thus, if the
cthnographers suggest false areas of interest, the assumption is that their real
interest arcas will be performed as though they were not present.

6. Misreprescitiation: Masking identity as ethnographer. In the final variation
suggested by Stoddart (1986), ethnographers do not represent themselves to
the normal inhabitants as ethnographers: In other words, they conduct covert
cthnography. Since the normal inhabitants of the domain under examination
ate notaware of the cthnographers’ real activities in the setting, the ethnog-
raphers are socially invisible.

Dangers of Invisibility

From the ethnographers” perspective, it may seem ideal to obtain invisible
status, but several ethical—or real—dangers exist. At least three types of dan-
pers are inherent in conducting rescarch invisibly. These include researcher-
origiated or intentional misidentification, accidental misidentification, and
fearning more than yvou want to know.

Intentional Misidentification. The first potential danger results when
the ethnographers” intentional attempts to misrepresent their identity as re-
warchers successfully isolate the subjects of a study. As Thomas’s (Thomas
& bwaine, 1928) frequently quoted statement expresses, “If men define sit-
uabtions as real, they are real to them in their consequences.” In other words,
when rescarchers misrepresent themselves and become invisible to normal
ithabitants in a study domain, their assumed role as something else may
be taken for real! For example, Rosenhan (1973), in a study of psychiatric
hospitals, describes how he and several research associates became psy-
chiatric patients (actually pseudopatients) by acting out various schizo-
phrente symptoms during intake assessments. By misrepresenting their
role as researchers, Rosenhan and his associates managed to have them-
selves committed.

From the assunmied identity of psychiatric patient, Rosenhan and his as-
soctates were able to observe and record the behavior of the hospital staff
(nurses, atdes, psvchiatrists, and so on). After being admitted, all of the re-
scarchers discontinued their simulation of symptoms, but cach had ditfi-
culty convineing doctors that they were not crazy! The length of stay in the
nospitals ranged from 5 days to 52 days, with an average stay of 19 days.
tventually, cach researcher was released with the discharge diagnosis of
schizophrenia in remission,

Rosenhan’s original purpose of demonstrating the effects of labeling in
psychiatric facilities was accomplished, but this study further illustrates an-
other point—the dangers for rescarchers of misidentitying themselves as
other than ethnographers.
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Accidental Misidentification. Incontrast to intentional misideéntification o
rescarchers, ethnographers who gain invisible status may be found guilty by
association. Persons outside the immediate domain under investigation iy
not know who the ethnographers are and simply assume they belong to the
group. Although this may allow accurate assessment of many so il mtera
tions among the various participants, it is also potentially dangerous
Particularly when investigating certain so-called deviant groups (for e
ample, violent };\)lllll gangs, d]"ng dealers or smugglers, car thicves) even il
the ethnographers are socially invisible (as researchers) to members of th
group, they may be taken as actual group members by others outade thi
group.
- If, for example, ethnographers studying some youth gang were treated
as invisible by members of this group, these interactions could be misimtes
preted by members of a rival youth gang. As a result, theethnographers’ pueis
sonal safety could be jeopardized in the event ot a violent confrontation
between the ganlys. If the ethnographers are with one gang, they may be polh
of membership through association in the eyes of the vival pang

Learning More Than You Want to Know.  Another danger ol rescarcher i
visibility is learning more than you might want to know. During the conme
an ctlm-ﬂgmphic study on adolescent involvement i alcohol, dign and
crime (Berg et al., 1983), field ethnographers found that ther presence s
often invisible. It was common for the cthnographers to be present

ample, during criminal planning sessions. Often, the ethnographers had 1
formation concerning planned burglaries, drug, deals, shoplilting sprees, ol
thefts, and fights several days before the event. In the case of this particula
study, possession of this knowledge presented more of an ethical problem
than a legal one, since the study group also possessed a Federal Certificate ol
Confidentiality.

Federal Certificates of Confidentiality ensure that all employecs of o
search study and all research documents are protected from subpocia i el
or criminal court actions. The cerlificate also spectlien that the tesea e huviggon
not divulge confidential material, Thus, the leld ethnopapher s goutled gl f1
vulge their knowledge of impending erimes without Viokating thisagrecien|
Nonetheless, it was sometimes difficult for the ticld ethnographers 1o main
tain their personal sense of integrity knowing in advance thal certam crimes
would occur and knowing also they could do nothing tostop them. One pai
tial solution to the ethical/moral dilemma was an agreement among all of th
study participants concerning special circumstances. Under certain special
cira[mstnnccs—lhal is, if mformation were obtained that convinced the

ethnographers that someone’s life or limb could be saved (for example, it a
:
contract were placed on someanc’s hie, or if plans were made to break some

one’s arm or leg)—appropriate authorities would be notified.
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Certificates of Confidentiality. Certificates of Confidentiality are issued by
the Nationai Institute of Health (NIH) to protect the privacy of research sub-
jects by ensuring that researchers and research institutes cannot be compelled
to release information that could be used to identify subjects used in a given
rescarch study. Certificates of Confidentiality are issued on behalf of the re-
searchers to their institutions or universities. Certificates of Confidentiality
allow the researcher and others working on the project who have access to
records and data to refuse to disclose identifying information in any civil,
criminal, administrative, legislative, or other proceeding, whether at the fed-
eral, state, or local level. This translates quite literally into a protection for the
mterviewer from being compelled to bear witness against a subject whom the
rescarcher may have heard or observed plan a crime.

Generally certificates are issued for a single research project and not for
groups or classes of projects. In some instances, however, they can be issued
to projects that may have multiple data-collection or analysis sites. The main
or coorditating center (what may be called the lead institution) can apply on
behalf of all the other research sites or institutions working on the project. It
is the responsibility of the lead institution to ensure that all of the sites com-
ply with the applications made on their behalf,

Application information for Certificates of Confidentiality can be found
online at http://grants.nih.gov/grants/policy /coc/appl_extramural htm.
The application must be written on the university or research institute’s letter-
head and meeta number of human subject criteria, including assurances of in-
formed consent, privacy, confidentiality, and having already been approved
by the researcher’s local institutional review board (sce Chapter 3). Application
for a Certificate of Confidentiality is not an assurance of being granted one.

OTHER DANGERS DURING
ETHNOGRAPHIC RESEARCH

Mostnovice researchers do an effective job of protecting the rights and safety
of their subjects. Less common among inexperienced researchers, however,
are serious concerns during the design stage of research about the investiga-
lor’s own personal satety. Same research, especially ethnographic rescarch,
may be in dangerous places or among dangerous people (Williams ct al.,
1992). Howell (1990}, for example, discusses a number of crimes researchers
are apt to encounter in the field (e.g., robbery, theft, rape, assault). Field in-
vestigators have encountered illness, personal injury, and even death during
the course of ethnographic research.

Interestingly, the potential for personal or emotional harm to subjects is
extensively covered in virtually all research methods books. The problem of

personal or emotional harm to researchers, however, is seldom discussed
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conducting research in general and ethnographic research in particular can b
found—indirectly—in the broad methodological literature on ethnography
(Adler, 1985; Adler & Adler, 1987; Broadhead & Fox, 1990; Fetlerman, 19589,
Johnson, 1990; Rose, 1990).

Yet, contemporary ethnographers often work in settings made dang,ci
ous by violent conflict or with social groups among whom interpersonal vio
lence is commonplace. As Lee (2001) suggests, in many cases, 1t 1s the violenc
itself or the social conditions and circumstances that produce this violence
that actively compel attention from the social scientist. Understanding that
there are potential dangers and risks to the ethnographer, therefore, is anim
portant lesson. Knowing about these risks allows the novice rescarcher to de
termine how best to deal with them, what precautions to take, and perhaps
how to avoid them.

It is possible to identify at least two distinct forms of danger that may
arise during the course of ethnographic rescarch. These include ambient and
situational risks. Similar distinctions have been offered by Lee (2001), Brow e
(1993), and Sluka (1990).

Ambient dangers arise when a researcher exposes himselt or heraoll Lo
otherwise avoidable dangers, simply by having to be oo dangerons cettn
or circumstance to carry out the rescarch. Nurses who conduel peseareh 1w
feclious disease wards, for example, place themselves in ambient dange

Situational danger occurs when the rescarcher’s prescnce or behaviog
in the setling trigger conflict, violence, or hostility from others in the setlin
For instance, an ethnographer researching tavern life, who engages inalcohol
consumption as a means of gaining greater acceplance by regular parhicn
pants, may also evoke trouble among the regular drinkers

Often the safety precautions you must take in research amount to hitth
more than good common sense. For instance, you should never enter the field
without telling someone where you will be and when you expect to leave th
tield. You must learn to be aware of your environment. What's going on
around you? Is itnighttime and dark out? Is it nighttime but well Lighted ? A
there other people around? Being aware of your environment also mean
knowing your location and the locations where help can be obtained quickly
(e.g., locations of telephones, police stations, personal friends, etc.)

It is important for the researcher’s safety to know insiders who are ready
to vouch for him or her. Often a quick word from an established insider will
reassure others in a group of the researcher’s sincerity or purposcs.

Additionally, there are places one should avoid if possible. For example
often I send my classes out to shopping malls to practice their observational
skills. The single proviso I admonish students with is: Do not conduct obset

vations in the public bathrooms! I do this not merely because public bath
rooms are designed as places for private activities (although one could argue
that ethical case). I do this because public bathrooms are potentially very dan
oerons nlaces for researchers Ticnally thev are immaonitored and coclionlodd
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rom the view of others, They are sometimes frequented by thieves trying to
leal stolen property or drug dealers trying to sell their wares. In other words,
public bathrooms may draw a variety of undesirable and dangerous people.
If vou are conducting actual research on activities in public bathrooms, of
course, they cannot be avoided. However, in such a situation, you are likely
to take proper safety precautions. For the casual practice of observational
skills, however, bathrooms are simply too risky a setting,

It is also important to note that while potential risks to researchers
clearly exist, only a very small proportion of researchers has ever actually
been seriously injured or Killed as a direct result of research (Williams et al.,
[992). Perhaps one reason for this low injury rate is that experienced re-
searchers do recognize the potential dangers and develop plans and proce-
dures to reduce or avoid the risks involved.

WATCHING, LISTENING, AND LEARNING

Much ethnographic research involves entering the setting of some group and
amply watching and listening attentively. Because it would be virtually im-
possible to observe everything or hear all that is going on at one time, ethno-
graphers must watch and listen only to certain portions of what happens. One
solution Lo this problem is to determine exactly what the researchers want to
learn about at various points in the research.

Once the ethnographers have determined their essential aims, it should
be possible to partition off the setting. This may be accomplished by bracket-
ing certain subgroups of inhabitants of the domain and observing them dur-
g specific times, in certain locations, and during the course of particular
events and/or routines, Frequently, a given partitioning snowballs into other
relevant locations, subgroups, and activities. For example, during an ethno-
graphic study of adolescents” involvement in alcohol, drugs, and crime (Car-
penter etal, 1988), a central focus was how adolescents structured their leisure
time. The ethnographers spatially began by spending time with adolescents
during their free periods in local junior and senior high schools. Temporally,
this meant during the time before classes in the morning (approximately one
hour), during their lunch periods (approximately two hours), and after school
was dismissed (approximately one hour).

In addition to learning how the observed youths structured their leisure
time during these free-time periods on and around school campuses, the
cthnographers began to learn where, when, and how youths spent their time
outside of school. New spatial partitioning began to emerge and snowball. In
iddition to continuing their observations of the youths at and around school
campuses, the ethnographers followed various subgroups of youths in other
arcas of the community and during various activities (both routine and spe-
c1al omes).

s el
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By the conclusion of 18 months of ethnography, the field-workers had
obscrved youths in parks, skating rinks, people’s homes, school dances, video
arcades, bars, movie theaters, local forests, and an assartment of other locales

Verenne (1988) similarly writes about how youths formed cliques and
made use of various spaces throughout their high school and community. De
scribing the availability of spaces throughout the high school, Verenne (1988,
p- 216) says:

The adults gave the students a complex building which, surprisingly for a maod
ern construction, offered various types of spaces that various groups could call
their own. For example, there were many tables in the cafeleria, there wer
nearly a dozen small and only intermittently occupicd offices in the libiary, thr
were the guidance office and the nurses” office. There were bathrooms, isolated
stairway landings, the backstage arca in the auditorium. There were hadder
spots on the grounds—behind bushes, in a drainage ditch

Regarding some of the times and ways students used vanous spaces, Vorenng

(1988, p. 216) explains:

During the times when they were not required 1o be i class, the students thio
continually had to make decisions about where 1o go o where tosit By o
right 1hoy'cm|icl be in only three places: the “commons” [the caleteria wa
designated when not in use for lunch], the library, or a study lall By extiaoidi
nary right, most often by virtue of membership in some special “cluby stodent
could be found in the private offices in the back of the Library, i the coording
tor’s office, in the room where the audiovisual equipment was kept [y sell
proclaimed right, students might also be found in the bathrooms (or very lon
periods of time not solely dedicated to the satisfaction of biological functions, o
on the stairway landing from which the roof could be reached

As indicated by the preceding illustrations, often subjects group themselv
in meaningful ways, which allows the ethnographer to observe them o
systematically.

In some instances, the researchers can partition or restrict cerlaim plac
where they watch and listen and increase observational capabilitics through
filming or videotaping the arca. This style of observation has grown increa
ingly popular in educational settings. For example, in a study by IHart and
Shechan (1986), social and cognitive development among, children during
preschool years was investigated in relationship to play activitics. To accom
plish their study, Hart and Shechan (1986, p. 671) restricted the use of the play
ground to two groups of preschoolers and videotaped the children at play

For seven weeks from the beginning of the preschool year in the fall before the
observations began, children from each of the two groups had equal access (o
both sides of the nlaveroumd durine their 30-minite ontdaar nlav el oo
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day. During the observational period, barricades were placed in the access
routes between the two playgrounds and children from cach separate
class .. were asked to stay on an assigned side.

Videotaped observations then took place over a four-week period on fair
weather days while preschool activities were conducted as usual. In general,
the use and versatility of videotaping during research have increased enor-
mously as the costs of doing so have continued to fall. Other uses of videotape
i research are discussed in Chapter 8.

How to Learn: What to Watch and Listen For

When inexperienced ethnographers enter the field for the first time, they are
impressed by the sheer number of activities and interactions going on in the
setting. The initial activities of ethnographers frequently involve getting ac-
climated to the setting. This involves four general aspects:

1. Taking in the physical setting
Developing relationships with inhabitants (locating potential guides
and mformants)

N

3. Tracking, observing, eavesdropping, and asking questions
4. Locating subgroups and stars (central characters in various subgroups)

Taking in the Physical Setting. During the first few days, ethnographers
usually wander around the general location they plan to use as the setting. As
they walk around the area, they should begin to map the setting carefully. This
may mean literally drawing an accurate facsimile of the various physical lo-
cales in the setting (that is, the streets, the buildings, the specific rooms where
inhabitants pass their time, and so on). It may mean writing detailed field
notes (Lo be discussed later) that describe the setting. Or it may mean some
combination of both mapping and detailing in field notes.

several purposes are served by this initial task of taking in the physical
setting. First, while mapping out the spatial elements of the setting, re-
searchers can begin to think about how to cover these areas in the most cffi-
cient and effective manner (for example, the number of hours required, which
days or which hours during the day or night are best, and so forth).

Second, wandering around the area allows the ethnographers to begin
getting acquainted with inhabitants and vice versa. Frequently, a smile or greet-
myg during this initial phase will pay back tenfold later during the research.

Third, often merely by walking around and walching and listening, im-
portant first impressions are drawn. The first impressions may not be entirely
accurate, but they will become points of reference later as the researchers be-
come more familiar and knowledgeable about the setting and its inhabitants
(Guv et al., 1987,

S L ————]
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Developing Relationships with Inhabitants.  During the initial phase of 1o
scarch in the field, researchers typically rely heavily on guides. Guides nay
have been located before the research through friends, acquaintances, or cols
leagues who knew someone among the group the researchers planned on
studying. Alternatively, in the event that no guides can be identified belorg
entering the field, one or more guides simply must be located dm ing the carly
period tollowing entry (Peshkin, 1986).

Concerning this latter form of locating guides, researchers may hind that
having smiled and greeted several inhabitants while taking in the setting a
tually becomes an essential means of beginning relationships. Although it
more difficult than simply walking up and introducing, themselves, ethnog,
raphers are better advised to assume a more passive role until some relation
ships have been established.

The amount of receptivity shown by inhabitants varies (Adler & Adles
1996; Argyris, 1952; Bogdan & Taylor, 1975; Taylor & Bogdan, 1998), Fre
quently, inhabitants will respond to the e llum;',r.lplu-v.’ greeting pestures with
an inquiry about what the researchers are doing or who they are. This pro
vides an opportunity for the researchers to explain thew presence and stk
an arrangement, perhaps, with the inquiring individuoal(s)

Researchers should remember that when they explam their presen \
the field to l()L‘kll‘-‘- it is not a :;.;UUL‘] idea to elaborate on technical detal JRILT
study. Generally, inhabitants are only interested in hearing a cursory answ e

to the questions, What are you doing here? and Who are you? A bl tesponi
typically will suffice. It is important, however, to answer any questions e
inhabitants may ask about the project as clearly and truthfully as possib!

Another important point to impress on locals 15 that all iformation col
lected during the research study will be held in strict conlidence. Silarly, il
is critical to impress on potential guides that the researchers are who they
claim to be. This may be simply accomplished by carrying a letter of intro
duction and photographic identification or it may require a more exlens
process of having the potential guides check you out through either officinl
channels (calling the sponsoring institution) or, in some situations, the i
own channels!

Finally, researchers should assure potential guides that their extensive
knowledge of the people and domain will make them extremely valuable to
the study. Certainly, researchers should be cautious not to become overtly in
sincere in their flattery. But, in truth, guides do possess certain expert know|
edge and are virtually invaluable to the ethnographers for helping them gain
access.

Having established a rapport with one or more guides, ethnographer
can begin snowballing additional relationships with other inhabitants. Th
most direct way to accomplish this is to gain permission from the guides (o
spend some time hanging around the setting with them. As others begin (o
pass time in proximity, the ethnographers can ask questions of their guides
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about these others and may possibly obtain an introduction—including hav-
ing the guides reassure newcomers of the legitimacy of the ethnographers.

Tracking, Observing, Eavesdropping, and Asking Questions. Having es-
tablished relationships with several guides and inhabitants, ethnographers
are tree to begin really learning what goes on among the inhabitants of their
study domain. This is done by tracking, observing, eavesdropping, and ask-
ing questions.

Tracking literally means following the guides around during their usual
daily routines and watching their activities and the other people they interact
with. As researchers follow and observe, they can also eavesdrop on conver-
sations. Although social norms typically prohibit cavesdropping, such a pro-
scription is untenable when conducting ethnography. Bogdan (1972) similarly
suggests that although eavesdropping is necessary, it is also sometimes diffi-
cult to accomplish for people who have been reared in a noneavesdropping
socicty. Nonetheless, researchers often learn a great deal about a phenome-
non or an event simply by overhearing several people discussing it.

On some occasions, during the process of eavesdropping, researchers
hear terms or learn about situations that may be important but that fall on
deal cars. In other words, the ethnographers do not understand the signifi-
cance of what they hear. On these occasions, ethnographers must ask ques-
tions, bul, again, they should consider taking a passive role during such
informal questioning. Perhaps jotting a cryptic note to ask the guide at a later
time would serve better than interrupting the ongoing action with a question.
Or perhaps arranging another meeting with some participant in the conver-
sation (other than the guide) would offer a more fruitful approach. Decisions
about how Lo pursue information will vary from situation to situation.

Locating Subgroups and Stars. During the course of tracking and observ-
ing, ethnographers are able to identify certain inhabitants who tend to spend
more time with one another than with others. These subgroupings may or
may not represent formal groups but certainly suggest a kind of social net-
working, Among these social networks, researchers can sociometrically iden-
tify individuals who appear to be more or less the central figures in a given
network of inhabitants. Such central figures may be referred to as stars. Al-
though ethnographers may not always need to establish a guide-type rela-
tionship with a star, it is sometimes necessary to obtain his or her goodwill.
In a manner similar to what Bogdan and Taylor (1975, pp. 30-33) de-
scribe as accessing gatekeepers, developing a relationship with a star may be a
critical element in an ethnographic project. Even when ethnographers locate
aguide and gain access to the basic setting, a star may hold the key to deeper
penetration into the lives and perceptions of inhabitants of that setting. Some-
times a single gesture or word from a star will open more doors than weeks
and weeks of attempts to gain access to these portals. Conversely, that same
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single gesture can slam doors that took months for the ethnographer to el
opened. Whenever possible, it is advisable to find and gain the confidence of
a star as soon as possible after entering the field.

Field Notes -

The central component of ethnographic research is the ethnographic account. I'ro
viding such narrative accounts of what goes on in the lives of study subjects de
rives from having maintained complete, accurate, and detailed field not
From the approach endorsed here, field notes should be completed mmed
ately following every excursion into the field, as well as following any chanc
mecting with inhabitants outside the boundaries of the study setting (for ¢
ample, at the supermarket, in a doctor’s office, at a traffic light, and so on)

There are many variations about how to take field notes: Some o
searchers wait until they have left the field and then immediately write com
plete records (Bogdan, 1972). Others take abbreviated notes coverthy while in
the field and later translate them into complete field notes (see Festinger ot al
1956). Burgess (1991a, p. 192) suggests that “note-taking is a personal acti
that depends upon the research context, the objectives of the rescarch, and th
relationship with informants.” Burgess (1991a) also suggests that there ar
some general rules for note-taking. Among, these rules are recommendation
for establishing a regular time and place for writing up one’s notes Gncludin
the date, time, and location of the observations) and duplicating notes for
safety reasons.

Chiseri-Strater and Sunstein (2001) have devised a st of what they T
lieve should go into all field notes. This list includes the date, time, and plac
of the observations; specific facts, numbers, and detatls of what happened ol
the site; sensory impressions such as sights, sounds, textures, smells task

personal responses as recorded in the field notes; specific words, phias
summaries of conversations, and insider language; questions about people o
behaviors at the site for future consideration; and page numbers o keep
observations in order.

Carol Bailey (1996, pp. 80-81) claims that field notes initially conuist of
mental notes, collected while interacting in the research setting. These are then
transformed into jofted notes, or brief reminder notes actually written down
and used later to jog the rescarcher’s memory when he or she wriles maore
complete field notes.

There are various ways Lo take field notes. For example, some cthnog
raphers carry tape recorders and periodically enter their own notes or record
various conversations they witness. Other researchers carry slips of paper o
index cards and simply jot notes and verbatim quotes periodically through
out the field excursion. Once out of the field, the researchers can usc these
notes and sketches to write full accounts. Given the advances in compulers
and computer software (as well as the radical cost and weight reduction m
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highly powerful laptop and notebook computers), many modern-day ethno-
oraphers write and store their field notes on computer disks. In addition to the
advantage of compact storage, word-processing and utility programs allow
cthnographers to move rapidly from one location in the notes to another to re-
construct sequences of events over time by copying and editing out extrance-
ous clements and to produce copies of portions of the full notes at the press
ol a button,

From my perspective there are four distinct elements that go into creat-
iy full and detatled field notes: eryptic jottings, detailed descriptions, ana-
fytic notes, and subjective reflections.

Cryptic Jottings.  Cryplicjotlings are taken while still in the field. These may
include brief statements (a sentence or less), sketches (line drawings), short
notes (a paragraph or s0), and odd or unusual terms or phrases heard while
in the ficld that might serve as a memory trigger later when writing full field

notes

Detailed Descriptions.  Detailed descriptions are undertaken once you have
exited the field. Detailed descriptions are the heart of any narrative field notes.
ey should include as much texture, sensation, color, and minutia as your
memory permils, Conversations should be replicated as near to verbatim as
memory permils (the eryptic jotting can help a great deal with this). Details
should include how people appeared, what they said, what they did, and
evenif they had anv noticeable imperfections (speech impediments, scars, tat-

tOOSs, BLC. ).

Analytic Notes.  Analytic notes, sometimes referred to as observer comments,
are ideas that occur to you as you write up the full field notes. These may be
linkages between people in the study, theories that might serve to explain
something happening in the field, or simply a judgmental observation about
a participant (e.g., “The guy looked like a thug”). To make sure these are kept
separate from the actual narrative, it is important to encapsulate these in
brackets clearly labeled Observer Comunents, or simply O.C. (e.g., [O.C.]).

Subjective Reflections.  Subjective reflections are a self-reflexive opportu-
nity for vou as the rescarcher to make personal observations and comments
about feelings that vou might have developed as a result of having observed
some scary or personally rewarding event in the field. These may include
statements about how angry something made you or how surprised you were
when yvou learned some piece of information. Like observer conunents, these re-
marks should be encapsulated in brackets, labeled Subjective Reflections, or
S.R. (e.g., [S.R.]).

Several additional elements to include in field notes are the time and du-
ration of the field excursion and a consistent alteration of names and places.

S ——
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Concerning the former, in addition to indicating the time rescarchers enler
and exit the field, it is important to make note of the time at which convers
Lions, events, or aclivities occurred throughout the field session. These tem
poral sequencing marks allow ethnographers to recreate more systematically
the hield session. With regard to the latter issue ol altering the names of peo
ple and places, the pointis to protect the identities of inhabitants. Toward thi
end, it is advisable for ethnographers to maintain a continuous hist of paeu
donyms assigned to every person and location recorded in their field notes
This will assist both confidentiality and systematic retrieval of data during
later analysis phases of the rescarch. '

Finally, even the opinions, preconceived notions, and general fechings
about certain observed situations are also legitimate entries i held notes
However, these ethnographer-originated entries should always be bracketed
and identified so that they are not mistaken as actual observations or percep
tions the inhabitants themselves made.

Erosion of Memory. Individuals vary in the extent and degree of accun

with which they can remember—in detail—cvents and conversations wil
nessed during a field excursion. Through repetition, concentration, and

cere cffort, the researchers” ability to retain even minute elements, such o
facial grimaces, tongue clicks, and even belt-buckle ornaments, begans toimn

crease greatly. In addition, carefully concentrating on remembering ol
ments of observed situations assists ethnographers inomamtamng thetr ol
as researchers.

-
Clues and Strategies for Recalling Data.  Although precise reproduction of
every nuance of behavior, conversation, and event during o field excuraion |
impossible, highly accurate, detailed field notes can be produced. Novic
ethnographers are frequently quite amazed to learn just how, much ot
they can recall (over a short period of time) even without any specitic tranming,

According to Bogdan and Taylor (1975), many (ield observers use th
analogy of a switch to describe their procedure for remembering people, con
versations, and details of a setting. These individuals suggest that they can
literally turn on and turn off the intense concentration necessary for poodd
quality recall.

Of course, as they gain experience, ethnographers tend to develop thed
own cryptic note-taking styles for use in the field. Nonetheless, several gen
eral suggestions can be offered to novice ethnographers to facilitate their re
ollection of events that occur during a field session. Some suggestions have
been implied or mentioned previously in this chapter and are summarized
here for the sake of convenience.

1. Record key words and key plrases while in the field. Tt would be ill-adviced
to try to stop the participants in a conversation and attempl to write down
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their every word. It would also be distracting to pull out a tape recorder and
place it hetween the participants in a natural conversation. On the other hand,
it may be possible during the course of their conversation to abstract certain
key terms or sentences and jot these down. Whether researchers write these
phrases on a napkin, an index card, or a scrap of brown paper bag is unim-
portant. What is important is that these phrases are taken down. It is also ad-
visable to indicate the time the conversation occurred. Interestingly, later, in
the privacy of their offices, ethnographers can usually reconstruct almost the
entire conversation simply by rereading these cryptic key terms and sen-
tences. Researchers typically will have a certain amount of memory erosion,
but because of the memory-triggering effects of the key words and phrases,

this erosion should be lessened.

2. Make notes about the sequence of cvents. From one perspective, activities
occurring during a field session are beyond the control of the ethnographers
and are consequently unstructured. However, if ethnographers gain a certain
perspective, itis possible to apply a Kind of pseudostructure: identifying a se-
quence of events. As researchers jot brief, cryptic notes, they should indicate
their observed sequence of events: what occurred before the noted action,
what was observed, and what occurred following this noted event. Re-
searchers frequently find it useful, when sorting through their scraps of in-
ticld notes, 1o lay them out in sequence. By rethinking the field session,
following the sequence in which it actually occurred, researchers are able to
recall the details and substance of even very long conversations.

3. Linmut the time you remain in the setting. Field-note writing operates at ap-
proximately a 4:1 ratio with the time in the field. If researchers spend two
hours in the field, it may require as long as eight full hours to write compre-
hensive field notes. Particularly for novice ethnographers, whose skill at re-
call may not be fully developed, only very short (15-30 minute) intervals in
the field should be attempted at first. Although it is sometimes tempting to re-
main in the field for hours and hours, researchers must remember that in
doing so, they reduce the likelihood of producing high-quality, detailed field
notes. d

On occasion, of course, ethnographers may be willing to forgo compre-
hensive notes in order to gain entry to some special event or ceremony. On
these occasions, rescarchers actually turn off their intentional field concen-
tration until the special event occurs. This, too, should be mentioned in the
notes in order to account for the two or three hours during which nothing has
been annotated in the field notes.

4. Write the full notes immediately after exiting the field. Although this may
scem obvious, it still needs to be mentioned. As previously indicated, erosion
of memory begins immediately and progresses rapidly. The longer re-
searchers wait to translate their cryptic notes to full notes, the greater the like-
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lihood of contamination from erosion. [t is advisable to schedule field seaaion
in such a manner that full notes can be written immediately alter exiling the
field. Even the interruption for a meal could be sufficient to flaw the full note

5. Get your notes written before sharing them with others. Ethnographic re
search is often very exciting. Ethnographers frequently observe some cvent
or conversation that so excites them that they simply need to share it witl
someone {often a colleague). The basic rule of thumb here is to refrain from
talking; write it up and talk about it later. Besides possibly forgetting impor
tant details from a time lag before writing up notes, researchers may also o
cidentally embellish events. Although this embellishment may be completely
unintentional, it can still flaw and contaminate otherwise important data

What Complete Notes Should Look Like.  Both in order to increase the o
tematic structure of later data retrieval and in order to ensure comprehensive
detail without loss of quality, field-note pages should be standardized
much as possible. This means that every sheet of field notes should contain
certain consistent elements: the time the ethnographer entered and exited
ficld; the date of the field session; a brief, descriptive topic label that captiin
the essence of the field session; and a page number

As an illustration, consider the following (ield-note oxcer pt, which rep
resenls approximately two or three minutes in the field setting

June 15, 2002, Longlane Beach
Time In: 10:00 a.m.
Time Out: 11:00 A.Mm.

TIME: 10:00 a.M. [O.C.: [ arrived at the beach and found parking. 1t was slightly
overcast out and gray—June gloom—as many locals called it ] Lexited my ca
and walked toward the pier. There were many emply slalls near the pier and
only a few cars pulling in. [ walked up a set of cement steps to the wooden ple
The pier stretched for about a quarter of a mile into the ocean and was abont 20
feet wide. At the end of the pier was a fast-food restaurant called Jaspers | could
sec several people standing at the end of the pier fishing,
There were no people standing along the railings toward my cnd of (.
pier, buta tall, very slim man in his carly forties had just exited the public bath

rooms located at the base of the pier, about 12 feet from where [ stood. 11
walked swiftly toward and then past me. He was wearing a bright orang e ban)
top and black narrow Speedo trunks. His hair was graying and thin; his face wa

long and narrow and was punctuated by a huge, gray mustache that flowed into
double-turned handlebars at cach end. Around his waist he wore a fanny pach

that bounced as he moved toward Jaspers at the end of the pier. On his feol the
man wore water socks with a Nike swoosh on the side.

['walked toward Jaspers and was about a halfway there when | noticed
a woman walking toward me (away from Jaspers). The woman, i1 her |ale
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twenties or carly thirties, held the hand of a small boy who was screaming, “I
wantice cream! want ice cream!” Streams of tears were running down the lit-
tle boy's checks. The boy was about three or four years old and wearing a pair
of swim trunks with the Big Dog logo on it, no shirt and barefoot. The woman
wore a blue cover-up (like a sarong). Her blonde hair was pulled back and held
with a wooden clip. Her face was almost hidden by an oversized pair of black
sunglasses. On her feet she wore black flip-flops.

\s illustrated in the preceding field-note excerpt, considerable detail
about the setting and the people moving around in this setting is included. As
well, the notes begin with an example of how an observer comment might be
included. After reading the ethnographer’s full field notes, it should be pos-
sible for a person to visualize exactly what the ethnographer saw and heard
during the tield session.

Having concluded their field sessions (the data-gathering phase of the
project) the ethnographers will have presumably amassed hundreds or even
thousands of pages of field notes. These field notes will take up considerable
space and an even longer time to read. Organizing large quantities of such
notes is very time consuming and both physically and mentally exhausting,
[tis desirable, then, to amass these notes in some systematic fashion and per-
haps even to reduce their bulk for analytic purposes (Becker, Gordon, &
LeBailly, 1984).

To accomplish the dual task of keeping large quantities of field notes and
reproducing them in reduced form, many researchers rely on computers. An
additional advantage to using computers, beyond storage and reproduction, is
their ability to allow fextual material to be retrieved in an efficient and speedy
manner. There are several ways one can make use of computers when devel-
oping, field notes. The most obvious is to use any commercial word-processing
program. Word-processing programs are designed to handle, store, and re-
tricve textual material or, in this case, data. Alternately, one might choose one
of the commercial programs designed for qualitative data storage and analy-
sis (see, for example, Dennis, 1984; Tallerico, 1991). These programs provide
a structure into which novice 1‘e$emthers can pour their field notes. As well,
they provide a method by which to efficiently create a duplicate set or a data-
reduced set of field notes.

You must be cautious when reducing qualitative data such as field notes.
It you reduce too much, details and nuance of the data may be lost, impairing
il not ruming the analysis. As well, some studies will require greater amounts
ol detail than others (Becker, Gordon, & LeBailly, 1984). In these cases, ficld
notes will need to be kept closer to their original form. In most cases, how-
ever, various aspects of field notes may be redundant. For example, descrip-
tions of the same individuals, locations, and settings need not be reproduced
in tull every time they arise. Researchers may find it better to briefly summa-
rize such material or cite it only once. Similarly, many researchers find it more
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clfective for analytical purposes to create a set of summarized field notes that
is keyed or cross-indexed toits original lengthier versions. Thus, two or thie
pages of notes may be reproduced to perhaps a half page of summary Since
the full notes are cross-indexed to this summary, the researcher can fairly ca
ily retrieve these lengthier versions during analysis.

COMPUTERS AND ETHNOGRAPHY

At one time—in fact, as recently as the last edition of this book— the basic e
ommendation with regard to computers and ethnography was that v
computets was a convenient way to write, store, and even access wiitten hield
noles. But, as a number of writers have been powniting oul durimyg, the past soy
cral years, there are a lot more inferesting things for etlmographers to do wille con
puters than just write up field notes! (See, for example, Colfey, Atkinson, &
Holbrook, 1996; Dicks & Mason, 1998; Mason & Dicks, 1999, Weaver & Atkin
son, 1994). With new types of computing media provided by the Web €D
ROMs, high-SpCL‘d DSL, and other sorts of broadband connection

world has opened to ethnographers. It may be as Masan and Dicke (19997 0
gest that hypermedia ethnography is the new frontics

This new hypermedia ethnography can permit ethnographicrs tooin
clude the full gamut of what Spradely (1979) tevms the etlimograplie recond
photographs, music, field notes, interview data, and so forth. The new com
puter technologies allow the ethnographer to bridge the gaps that exial b
tween audio, visual, and written documentation ol ficld events iy permedin
potentially allows the ethnographer to produce more richly textured and
the same time more accessible (in the broadest sense of this term) narrative i
ports, complete with an assortment of links among data, analya and intes
pretative and supportive texts that might comment on the analyas (Cabb
Friese, & Mangabeira, 2002).

Although qualitative researchers have been slower than thewr quantita
tive counterparts to take advantage of the new technological benelits afforded
by computers and the Internet, as suggested here and in Chapter 4, qualita
tive researchers are now seemingly making up for lost time. But before any
one can run off too quickly and post ethnographies on the Web with all wor!
of interesting links, the researcher needs to analyze the data.

ANALYZING ETHNOGRAPHIC DATA

Analysis of data is not an exact science. With some types of data (particularly
survey questionnaire data), there are many different ways to make sense of Hi
information once the data are collected, organized, and coded. However, when
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dealing with ethnographic data, researchers must make somewhat narrower
choices. For example, even though it is certainly possible to test hypotheses
using ethnographic data, the process differs somewhat from research that uses
survey data. Ethnographic research can potentially demonstrate the plausibil-
ity of a hypothesis, but it cannot actually prove its validity. Using reductionis-
tic procedures to cull numbers from the ethnographic data is not really in
keepig with the ethnographic process. Thus, two effective ways remain to an-
alvze ethnographic research while preserving the rich textual detail of the data:
inductive content analysis and ethnographic narrative accounts.

Systematic analysis of ethnographic data typically begins by reading the
ticld notes—whether one wants to produce ethnographic accounts or a con-
tent analysis of the data. The purposes of this initial reading of the notes are
to remforce any hypotheses or themes developed during the data-collection
phase and to generate new hypotheses and themes previously unrealized—
in short, to ground themes and hypotheses to the data (Glaser & Strauss,
1967). During this initial coding, researchers undertake what is called open
codung (explained comprehensively in Chapter 11). Briefly, open coding allows
rescarchers to identify and even extract themes, topics, or issues in a system-
atic manner.

Next, ethnographers should begin to notice and systematically create
records of patterns in the conversations and activities of people depicted in
the notes. This coding process is discussed more completely in Chapter 11.

At this juncture, the researchers must decide whether to undertake a
comprehensive content analysis or to rely on lengthy textual accounts to doc-
ument themes and patterns observed in the data. Although both procedures
are certainly similar, there is al least one important difference, which concerns
whether, conceptually, ethnography is viewed strictly as a means for collect-
ing data or as both the means and the product of the ethnographic process
(Stoddart, 1986). In the first instance, researchers may easily accomplish a
comprehensive content analysis, but if the second conceptual stance is taken,
the researchers must demonstrate topics and patterns by presenting appro-
priate (and often lengthy) narrative textual accounts from the field notes.

As with all analytic strategies, strengths and weaknesses are associated
with cach approach. The most important problem commonly associated with
qualitative data of any type is the question of confidence in the accuracy of sug-

gested patterns. In the case of content analysis, researchers might manage to|

convince their audience by suggesting the magnitude (frequency) of a given
theme or pattern (see Chapter 11}, In the case of ethnographic narratives, re-
searchers mustrely on the pattern being sufficiently clear initself (as presented
in the field noles) to convinee an audience of its accuracy (Stoddart, 1986).
Burns (1980) illustrates how one effecti\’ely uses ethnographic narrative
accounts in his “Getting Rowdy with the Boys.” Burns offers a detailed ex-
amination of the drinking behavior of a single group of young working-class
males Hic nrocodire involves deseribine the seanience of events and interac-
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tions experienced by these young men during one evening in several dilter

ent drinking environments. As Burns indicates, his analysis of the ethno
graphic narrative account offered may be termed thick descriplion (Cevrl

[973). This type of analysis is directed toward drawing out a complete picture
of the observed events, the actors involved, the rules associated with certaimn
activities, and the social contexts in which these elements arise. Burns (1980)
accomplishes this by first presenting the narration (chiefly the detailed hield
notes of his ethnographic experience during the observed evening). Nexl
Burns steps out of the field and, in his role as a social scientist, analyzes thi
narrative contents, highlighting apparent structural components of situations,
meanings suggested by actors and events, and patterns that emerge during
the course of the narrative. To some extent, this lengthicr narrative technigue

is justified in the following passage from Festinger et al (1956, p 252)

Our material is largely qualitative rather than quantitative, and even somple 1l
ulatigns of what we observed would be difficult Owing to the complite o

and unpredictability of the movement, as well as the pressure of Hin
not develop standard categories of evenls, achions, statements, foelinge and
like, and certainly could not subject the members of the gronp to ar |

ized interview, in order o compare indices before and after discontimation

In a similar manner, Humphreys (1970, p. 22) stater
My concern in this study has been with the description of o specibic sty le ol
viant behavior and of the population who engage i that activity Beyond vl
systematic, descriptive analysis, [ have tried to offer, m the light of devianee
ory, some explanation as to why, and how these people participate in the po
ticular form of behavior described [namely, casual homosexual cncounter |

OTHER ANALYSIS STRATEGIES: TYPOLOGIES,
SOCIOGRAMS, AND METAPHORS

Data analysis is an interesting and creative part of the rescarch process Ethine
graphic data lend themselves to several different methods of interpretation
and analysis beyond strict content analysis techniques. Some of these tech
niques include typologics, sociograms, and metaphors. Each of these is brictly
discussed next.

Typologies

A typology is a systematic method for classifying similar events, actions, ob
jects, people, or places, into discrete groupings. For example, McSkimming arnd
Rere (199A) did a ctindv of oamhling and aamina in maeal Amaroan s
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After more than six months of observations in the field, they found four major
tvpes of tavern patrons:

1. Reqular drinking patrons. These individuals regularly sat at the bar and
chatted among themselves as they consumed several alcoholic bever-
ages. They were highly in-group oriented and would not speak with
outsiders (transient patrons).

2. Regular gaming patrons. These individuals sporadically consumed alco-
holic beverages but primarily socialized with others involved mostly in
playing darts or billiards.

3. Revular wambling patrons. These individuals sporadically consumed al-
coholic beverages and involved themselves in darts and /or billiards. A
primary distinction between these and gaming patrons was that gam-
bling patrons regularly placed wagers (of cash, drinks, or other valuable
ilems) against the outcome of a dart or billiard game.

4. Transwent patrons. These individuals drifted into and out of the tavern
scene, sometimes returning for a second or occasionally a third visit but
not with any sort of regular pattern of attendance. Transient patrons
were excluded from conversations among regular drinking patrons but
were permitled to game and gamble occasionally with others.

McSkimming and Berg's (1996) typology permitted them to see various
distinctions between the various people who frequented the tavern. For ex-
ample, regular drinkers were more interested in maintaining friendships with
one another and discussing family activities than with establishing new
friecndships or light social banter. Such observations permitted McSkimming
and Berg to better understand some of the social roles and interaction patterns
they observed among people moving through the social world of the tavern.

Not all typologies are textually based. Again, owing to changes in tech-
nology and a growing emphasis in visual ethnography or photoethnography
(Pink, 2001; Schwartz & Jacobs, 1997), some typologies are photographically
based. For example, in a recent studv by Kephart and Berg (2002) the re-
searchers examined 452 photographs of graffiti created by gangs in a city in
southern California. After caretully examining cach photo for patterns of sim-
ilarity or dissimilarity, they sorted the pictures into five groups: (1) Publicity
Gralliti (spreading the gang’s name); (2) Roll Call Graffiti (listing the names
ol the members of the gang); (3) Territorial Graffiti (the name of the gang in
pecihic focations identifying turf); (4) Threatening Graffiti (specific threats lo-
ward other gangs or individuals); and (5) Sympathetic Graffiti (condolences
Lo gang members and their families upon deaths).

Iypically, researchers follow a basic three-step guideline for developing
typologies. First, they assess the collected material and then seek out mutually
exclusive categories. Second, researchers make sure that all of the elements
heine classified have heen accounted for (an exhaustive erounine of elements).
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Third, researchers examine the categories and their contents and make theo
retically meaningful appraisals. The use of mutually exclusive categorics o
sures that every element being considered appears only in a single category
But, to be exhauslive, every element needs to be placed into one or another of
these categories. A theoretically meaningful appraisal does not necessarily
mean that you fink your observations to lofty theories such as Durkhein's the
ory ot anonue. Rather, it simply means that there is an attempt o attach som
social meaning to the way things fall into categories in your typology

Although typologies may seem like oversimplification of social life, thy
is actually their beauty. They permit the researcher to present data in an or
ganized and simple fashion, allowing the reader to better understand the o
planations offered as interpretation and analysis of the typology scheme A
major goal of typologies, then, is to provide additional understanding of th
material collected during the course of the rescarch.

Sociograms

Sociograms are part of a larger group of techniques known as sociometry |
procedures allow the researcher to make assessments about the depree of
affinity or disdain that members of a group have toward one another [
they allow you to consider friendship patterns, social netwaorke work rely
tionships, and social distance in general. Sociometry can be described an o
means of assessing group relational structures such as hicrarchics, friends g
networks, and cliques. Sociograms, then, are graphic displays of how well
people getalong with one another based on responses (0.4 sociometric Lol
sociometric test typically includes three basic characteristics

1. A specific number of choices are used (varying with the size of the
aroup).

2. Aspecific number of choices are allowed (varying according to the fur
tions and/or activitics of the groups tested).

3. Different levels of preference are assigned to cach choice

Positive Peer Nominations. The early users of sociomelric tests typically em
ployed a peer nontination version of this test. In this procedure, the g P e
bers were asked to name three or more peers whom they liked the most, o1
whom they best liked working with, or who were their best friends (depend
ing on the kind of group). A group member’s score was then computed as the
number of nominations he or she received from other members of the proup
This version of the sociometric test is called positive peer nominations. As users
of sociometric tests refined these procedures, adaptations naturally arose

Negative Peer Nominations. One such adaptation to peer nominations

imikialler viram demtbamndieand laes TalaZfs a - . F1ar-m 1
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Updergraff (1964). This adaptation involved a request for negative nomina-
tions. In other words, in addition to asking for three especially liked peers, a
second request was made that members identify the three peers least liked (or
feast desirable to work with). This strategy was used to identify two groups
ot peers—namely, a popular group (high frequency of positive nominations)
and a dislied or rejected group (high frequency of negative nominations). Sub-
sequent research in which juveniles are identified as members of these groups
indicates that rejected children often are more aggressive and likely to engage
i antisocial behavior (Dodge, Cole, & Brakke, 1982; Hartup et al., 1967). This
g ests significant utility for those interested in studying delinquents, youth
movements, school cliques, and even gang structures.

Peer Rating Procedures.  Another adaptation that has come into common
use is the peer rating procedure, a sociometric test similar in many ways to the
nomination procedure. Group members respond to the usual sociometric
questions (Who do you like to work with? Be with? etc.} for every other mem-
ber of the group. Each group member is given a list containing the names of
all group members and asked to rate every other member using a five-point
Likert-like scale. The scale for these five points is typically a graduated series
of statements that moves from expressions of favor to expressions of disfavor
for members of the group. An example of this sort of scale is shown in Fig-
are 6.1 As in traditional Likert scales, you assess the mean rating score for
cach person. A mean rating in the low range indicates that the group member
is not well liked by others in the group. A mean rating in the high range indi-
cales that the group member is well liked. As Jennings (1948) warned, how-
ever, identification of this sociometric pattern is nof the completion of the
rescarch but only the beginning. The use of mathematies to locate sociomet-
ric stars, then, should not be overemphasized. 1t is a convenient tool but not
the substantive result of research.

Once vou have identified the social relations and social structures that
exist vou stillmust examine the incumbents of positions in this structure, As-
asted by the sociometric information, you are better equipped to locate ap-
propriafe guides, informants, and gatekeepers of the group. Thus, you might
begm aninvestigation with a sociometric survey and then pursue the research
through other ethnographice tield techniques, interviews, or even unobtrusive
measures. boctometric choice tests, then, provide yet another line of action
vou can use in a triangulated research design.

Mapping and the Creation of Sociograms. Another way you can create so-
ciograms is to do them in the field. In this case, you use direct observations of
mdividuals and objects as they are arranged in the setting. Essentially, this in-
volves the crealion of social /environmental maps and, from these, sociograms.
This strategy of sociometric mapping depends on a fairly stable sctting,

1
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FIGURE6.1 A Sample Sociometric Assessment

(Question/Choices)

Directions: On a separate sheet, write the name of everyone in your group or organi
zation. Read the following paragraphs and place their ¢ orresponding numbers i front
of every name for which they apply. You may use the number one only once, and
please place only a single number by cach name. By your own name, please place a
Zero.

My Very Best Friend

1. Twould like to have this person as one of my very best friends. Twould ke tospend
a great deal of time with this person. I think [ could tell some of iy problems and
concerns to this person, and I would do everything [could to help this person with
his or her problems and concerns. I will give a number | to my very best fricnd

My Other Friend(s)

2. I'would enjoy working and doing things with this person. Twould invite this pe
son to a party in my home, and I would enjoy gotng places with this person and o
other friends. I would like to talk and do a variety of things with this peeson ail o
be with this person often. I want this person to be one of iy friend
number 2 to every person who is my friend

I Do Not Know This Person

3. Idonot know this person very well. Maybe Fwould Trke this pevson o1 pon fo b
him or her; maybe [ would not. I do not lknow whether Dwould Bl toospe ol fin
or work with this person. [ will place a number 3 front of the name of
son I do not know very well.

I Do Not Care for This Person

4. [ will greet this person when 1 see him or her around school or i a store, but Lo
not enjoy being around this person. I might spend some time with this pereon il |
had nothing to do, or T had a secial obligation to attend where this person alao wa
in attendance. I do not care for this person very much. I will place a number 4 i
front of the name of every person I do not care for very much.

I Dislike This Person

5. Ispeak to this person only when it is necessary. [ do notlike to work or spend ting
with this person. I avoid serving on the same groups or commiltees with this pe
son. [ will place a number 5 in front of the name of every person ['do not like

ping is used in social psychological applications of organizational rescarch. For
example, how executives place themselves around a board meeting table may
be mapped and may delineate power and informal influence structures. By
knowing this information, a researcher (or executive) can interrupt or weaken
the amount of influence emanating from certain segments of the members. o
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mstance, by placing himself or herself or a nonmember of some informal in-
fiuence clique among several actual members, he or she can affect the ability
ot those members to wield influence and authority during a board meeting.

Similarly, knowledge about sociometric body language and even furni-
ture placement can influence interactions. For example, when you enter some-
one's office, how is it arranged? Ts there a chair near the desk, inviting you to
sit near the desk’s occupant? Or is the chair far from the desk, perhaps across
the room, requiring a guest to physically move it to be near the desk’s occu-
pant? Usually, when you move furniture in another person’s office, vou must
st ask permission. T hus, tacitly, vou hold a subordinate role in the relation-

ship. Alternately, you might choose to stand while the other party sits. This,
of course, immediately shifts the power structure to the seated occupant of
the office because he or she is able to leave vou standing or suggest you pull
up a chair. This situation is also somewhat reminiscent of school days, when
vou were called before the school’s principal where you stood, at the toot of
the desk, being scolded.

The arrangement of people and objects in a setting may have an impact
on interactions and relationships. This, in turn, can be a useful tool in research.
This type of applied sociometric strategy frequently begins with a mapping of
the setting. This sort of mapping is also useful in other types of institutional
mvestigations. For example, it could prove useful in a study of how inmates
use environmental space in a prison or a study of the effect of environmental
design oninmates. Alternatively, it might prove fruitful in an examination of
how children use and perhaps territorially divide playground space. It might
even be useful in a study of a game arcade located in some mall or in similar
studies of leisure-time activities in amusement parks. Again, sociometric
strategies are extremely flexible. They are limited only by your imagination.

To describe how you might develop the sort of sociometric maps just
discussed, let us assume an investigator wants to study some group of youths
i a particular neighborhood. One way to begin this task is to create a draw-
ing or map of the setting. All the stable physical elements observed in the set-
ting (for example, access ways, trees and shrubs, buildings, stores, street
famps, public telephones, and so forth) should be included in this map. The
map might be duplicated a number of times so that every time the researcher
enters the field, he or she can work on a fresh map.

While in the field, the researcher can add symbols to represent individ-
ual gang members, dyads (groups of two), triads (groups of three), gender,
leadership roles, and so forth. Over time, and by assessing the successive an-
notated maps and actual field notes, the researcher will be able to identify the

stars and any satellite cliques that constitute the groups under study. Stars will
become apparent over time when you use observation to create a sociogram.
Typically, you find only one or two stars in a given group. Even when you lo-
cate several stars, typically one will demonstrate himsell or herself to hold
some degree of influence over the others,
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Salellife cligues are sometimes mistaken as representing a star and his o
her followers. In fact, satellite cliques usually contain several members inflo
enced by what appears to be a single individual. However, this individual (1
quently is himself or herself influenced by a more centralized star.

Sociometric maps also can assist the investigator in understanding how
a group uses its environmental space and maintains territorial control ovel
arcas, the locus of control in various power and influence arrangements, andd
the social space (proximity) between different members and nonmembers of
the mu]v(s)

Metaphors

Another analytic strategy is to use metaphors (Bailey, 1996, Richardson, 1994)
Metaphors are comparisons such as “the skinhcad’s scalp was ke velvel
smooth and soft to the touch.” Identifying a metaphor that [its some aspect ol
your setting or your study pnpulaliuh can help you see things fn a different
way. Begin by ‘dSkiﬂg, “What does this situation or circumstance seen to b
“What else is it like?” "What does it remind me of 7" Teyving to come vpowith
an appropriate metaphor is a good exercise for reflecting on the material andd
data you have alrcady collected and begun to interpret and analyze 11l

will require you to consider these data from different conceptual angles than
you might otherwise have used.

For example, you might consider the way pohce arrest suspoctn, only 1o
have the courts let them go (on bail, for example) as revoloig door justice O

you might consider the way nurses give reports as an informational
mect. Metaphors provide an avenue to see important elements of social sup
port, interaction, networking, relationships, and a varicty of other socially

significant factors, and allow the researcher to represent action when theor
ing about various explanations or relationships.

DISENGAGING: GETTING OUT

Although it is certainly possible to maintain complete professional distanc
when distributing questionnaires to anonymous subjects, itis not as casy dui
ing ethnography. Because relationships are virtually the stock and trade of
good ethnographer, care must be taken when leaving the ficld

Exiting any field setting involves at least two separate operations: il
the physical removal of the researchers from the research setting and, second
emotional disengagement from the relationships developed during the hield
experience. In some situations getting out is described as a kind of mechanical
operation, devoid of any (personal) emotional attachments on the part of the
ethnographer. Concern is sometimes shown, and efforts made, to avaoid di
tressing a research communitv. However. negative renercussions can oc o in
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o lorms of possible effects on the group(s) as a whole or with the possible whercas a more gradual drifting off may be required in other circumstanc
recepiion future field vestigators might expect (Chadwick et al., 1984; Shaf- . (Glaser & Strauss, 1967). Unfortunately, these research-related decisions ar
Lir et al., T980). not casily made.

Fven when the emotions of field relationships are mentioned, they fre-
quently are described exclusively as concern over the perspective of the in-

P —————— o L 1 1 B T

itant of the natural setting. For example, Shaffir et al. (1980, p. 259) state: TRYING IT OUT
'ersonal commitments to those we study often accompany our research activ- As with all research methods, rescarchers must practice, stumble, and cven
ity. Subjects often expect us to continue to live up to such commitments perma- sometimes fail to accomplish the research project in order o appreciate how
nently. On completing the research, however, our commitment subsides and is ethnographic strategies operate. Several suggestions for briet microcthno
often quickly overshadowed by other f“?‘-"jd“’a“(“‘“ shaping our day-to-day graphic projects follow. As with the practice of interviewing stralegies (sed
lives. When our subjects become aware of our diminished interest in their lives Chapter 4), these suggestions are intended as exercises, not actual research

and situations, they may come to teel c.h&‘d[i‘(l —manipulated and duped. [.‘H'UjL‘Ct.‘-' in themselves.

The point is not to underplay the possible emotional harm a callous in-
vestigator might cause a research group, but it should be noted that relation-
ships are two-way streets. Subjects make personal emotional commitments

Suggestion 1. Position yourself in a public location where many people con
gregate. Shopping malls, bus terminals, and airports are pood examples ol
: sorts of places I mean. Next, simply sit and watch and Listen: Construct feld

and 50, oo, do many researchers—even without actually bonding. Often, notes of the observations and what you heard (do not engage in any ¢on

when researchers leave the field, they have developed some deep feelings for sations or interviews). Repeat this activity for several days. Be cortaln that you
. . pa—— . -, .. =l . 2 2 *

their subjects. These h‘clmgs may not dlwd_\,’s be positive but are nonetheless write up full notes after vou have left the field cach day. Bear i maodd that th

psychologically affecting. time you spend in the field geometrically mcreases when you write v Wi

Ethnographers can certainly absent themselves from the field and sim-
ply dismiss the subjects from their minds, but it is likely that the ethnogra-
phers will continue to hold at least some proprietary interest in the welfare of
the subjects. For example, during the course of conducting the research dis-
cussed in Carpenter et al. (1988), the ethnographers commonly spoke about

full notes. Initially, spend no more than 15 o1 20 monutes ata e i e fed

Suggestion 2.  Go to your school’s library or caleteria every day at the s
time for about a week. Each day, sketch a simple map (a sociogranm) ol -t
room. Include any tables, chairs, devices, and people you see cachday Al

their” kids with almost parental concern or, on occasion, with almost end of the week, compare the drawings, to see if any changes can be detected

parental pride in certain accomplishments.
L}

Astrong commitment and attachment developed between many of the
vouthful subjects and the ethnographers. When it came time to leave the field, S i e
the ethnographers informally continued to keep an eye on many of the sub- REFERENCES
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‘ 2 SRR T : . Agar, M. H. (1973). Ripping and Running: A Formal Etimography of Urban Herom Adidic!
stmilar prolonged interest in research subjects, even many years after physi- " ke Bambinar Trass i '
. . S ~ ork: Se i
cally leaving the hptlm-g.. Lpt]\cn?dnn (1980, p. 300), for instance, indicates that : Agar, M. H. (1986). Speaking of Ethnography. Beverly Hills, CA: Sage.
even [0 years after exiting the field, and more than 800 miles away from the Agar, M. H. (1996). The Professional Stranger (2nd ed). San Diego, CA: Academic Pross
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Because of the uniqueness of every field situation,there are different American Educational Rescarch Journal 23(3), 437-459.
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